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1. Introduction  

This report is a product of a review carried out by a review team from the Education 

Improvement Branch (EIB) at Browns Plains State School from 18 to 20 October 2021. 

The report presents an evaluation of the school’s performance against the nine domains of 

the National School Improvement Tool. It also recommends improvement strategies for the 

school to implement in consultation with its regional office and school community. 

The report’s executive summary outlines key findings from the review and key improvement 

strategies that prioritise future directions for improvement. 

Schools will publish the executive summary on the school website within two weeks of 

receiving the report. 

The principal will meet with their Assistant Regional Director (ARD) to discuss the review 

findings and improvement strategies. 

For more information regarding the EIB and reviews for Queensland state schools please 

visit the EIB website. 

1.1 Review team 

Bradley Clark    Internal reviewer, EIB (review chair) 

Jude Fountain    Peer reviewer 

Peter Doyle    External reviewer 

  

https://www.acer.org/au/school-improvement/improvement-tools/national-school-improvement-tool
https://schoolreviews.education.qld.gov.au/
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1.2 School context 

Location: Mayfair Drive, Browns Plains 

Education region: South East Region 

Year levels: Prep to Year 6 with an Early Childhood Development 

Program (ECDP) 

Enrolment: 596 – Prep to Year 6  

55 – ECDP 

Indigenous enrolment 

percentage: 

11 per cent 

Students with disability: Education Adjustment 

Program (EAP) 

percentage: 

 6.5 per cent  

Nationally Consistent 

Collection of Data 

(NCCD) percentage: 

 19 per cent 

Index of Community 

Socio-Educational 

Advantage (ICSEA) value: 

939 

Year principal appointed: October 2019 
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1.3 Contributing stakeholders 

The following stakeholders contributed to the review: 

School community: 

• Principal, two deputy principals, Business Manager (BM), Head of Department – 

Curriculum (HOD-C), Head of Special Education Services (HOSES), two special 

education teachers, three differentiation teachers, Speech Language Pathologist 

(SLP), grounds and facilities staff, tuckshop convenor, Information Technology (IT) 

support staff, guidance officer, two cleaners, two office staff, 26 teachers, eight 

teacher aides, 51 students, 12 parents, two Parents and Citizens’ Association (P&C) 

executives and two P&C members. 

Community and business groups: 

• SolarBuddy representative. 

Partner schools and other educational providers: 

• Three Early Childhood Development Program (ECDP) staff members, Browns Plains 

State High School principal, Yugumbir State School principal and Greenbank State 

School principal. 

Government and departmental representatives: 

• Assistant to State Member for Woodridge and ARD. 

1.4 Supporting documentary evidence 

Annual Implementation Plan 2021 Strategic Plan 2019-2022 

Investing for Success 2021 School Data Profile (Semester 1 2021) 

School data plan School budget overview 

OneSchool Curriculum planning documents 

Professional learning plan 2021 Student Code of Conduct 

School newsletters, Facebook and 
website 

School based curriculum, assessment and 
reporting framework  

Headline Indicators (October 2020 
release) 

School Opinion Survey, 2021 
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2. Executive summary 

2.1 Key findings 

The school has embarked on a process of re-evaluating the school’s vision, values 

and motto.  

A series of engagement activities with parents, staff and students was under taken for the 

new ethos of the school to be developed. Relationships between staff, students and parents 

are positive, caring, inclusive and respectful. Parents articulate staff members are 

approachable and are supportive of their child’s learning and wellbeing needs. Students 

readily discuss how teachers care for them and support and challenge them in their learning. 

Students acknowledge the multiple opportunities afforded them at school and speak proudly 

of being a member of the school community. The school enacts their motto of ‘a better place 

to be’. 

The school has developed a comprehensive approach to planning the learning 

programs for students.  

Whole-school, year level and band, and unit plans for all learning areas are apparent. These 

documents are developed in consultation with staff taking into consideration the local 

context. Staff members express the value of student agency and voice in the planning, 

teaching and learning space. Explicit reference to the cross-curriculum priorities is included 

in this documentation. To complement the three levels of curriculum planning, the school has 

aligned its units of work in English to ensure planning for quality differentiated teaching 

practice within individual classes. 

The principal expresses a deep ongoing commitment to improve learning and 

wellbeing outcomes for students and staff.  

The leadership team outlines that a consultative process with staff, parents and students 

was used to develop the school’s Annual Implementation Plan (AIP) for 2021. As part of this 

consultation process the school re-developed its vision for students. The school’s vision is 

articulated as ‘curious learners prepared with skills to be active global citizens’ and is 

prominently displayed in the administration foyer. Staff discuss a range of priorities as being 

the current Explicit Improvement Agenda (EIA) for the school. Staff are gaining a better 

understanding of the key priorities of the school and the precise strategies to drive school 

improvement.  

Student voice informs teaching and learning opportunities to provide differentiated 

curriculum.  

A unique interdependency exists between curriculum, pedagogy, professional learning and 

differentiation and together they provide a comprehensive approach to meeting the specific 

academic, wellbeing and engagement needs of all learners. Members of the leadership team 

outline that they are yet to formally articulate how these elements complement each other to 

deliver high impact learning opportunities. The leadership team articulates the importance of 

embedding consistent research-based teaching practices to promote positive outcomes for 
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all learners. The principal supports teachers to build a cohesive knowledge and 

understanding of the expected high impact pedagogical practices within the school. 

School leaders articulate a long-term commitment to embedding Positive Behaviour 

for Learning (PBL) practices with high behaviour expectations across the school.  

The school’s Student Code of Conduct 2021-2023 is underpinned by the evidence-based 

framework of PBL. School leaders and staff are committed to maintaining high expectations 

for student behaviour and providing an inclusive, safe and supportive environment for all 

community members. A PBL team consisting of school leaders, teachers and teacher aides 

meets regularly to promote PBL practices, and to discuss and respond to school behaviour 

data. Behaviour data is collected and reviewed by the PBL team each fortnight to determine 

the behaviour focus for the week that is communicated to staff and discussed on assembly. 

Behavioural expectations are explicitly taught in all classrooms during the fortnight. 

Consistent expectations and a school-wide approach to managing behaviour are emerging. 

A clear priority and school-wide focus on reading exists. 

Reading planning has been explicitly articulated to all teachers and teacher aides and a 

whole-school approach to the teaching of reading is apparent and consistent. Teachers and 

teacher aides talk confidently in relation to teaching reading strategies. The school dedicated 

resources to build teacher capacity in understanding, and implementing differentiated and 

explicit teaching within the priority area of reading. Reading data is collected and tracked 

explicitly for all students with a constant focus on improvement evidenced each term. 

Intervention strategies are established for all students who fail to meet the expected growth 

in reading. Teachers discuss an eagerness to develop a whole-school approach to the 

teaching of phonics. 

A whole-school approach to differentiation is apparent.  

School documentation and differentiation templates exist. The leadership team has 

developed meaningful Professional Development (PD) sessions to support teachers in their 

understanding of differentiation reasonable adjustments, and the writing and implementing of 

Individual Curriculum Plans (ICP). Teachers use data to determine starting points for 

learning and then connect to the English curriculum units of work at the appropriate level for 

that student. This process is supported by the vertical alignment of English units of work 

detailed in the whole-school systematic delivery of curriculum. Some classroom teachers 

express a belief that the implementation of the focused and intensive teaching falls within the 

roles and responsibility of specialist and support staff. Collective ownership of supporting all 

students’ progress is yet to be consistently demonstrated.  

Resources and expenditure are aligned to the school and system priorities developed 

in collaboration with members of the school community.  

The principal and other leaders target the use of school resources to meet the learning and 

wellbeing needs of all students in the school. School leaders rely on the analysis of student 

data to inform decision making and respond to emerging needs in the allocation of teaching 

staff and financial resources. Resources are allocated to support the school’s literacy 
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priorities. A recently renovated teaching resource room is attractive and well utilised by 

teachers for the borrowing of reading resources and books for staff book clubs. A classroom 

renovation committee consisting of staff, students and parents a three-year plan has been 

developed following a consultation process across the school. The committee is responsible 

for upgrading and replacing dated classroom furniture with bright, colourful and functional 

furniture.  

The principal articulates a clear strategic priority to strengthen community 

engagement and build stronger partnerships with parents and carers.  

The school has recently re-established the Parents and Citizens’ Association (P&C) with 

community and staff members nominating to form the executive team. Leaders outline a 

strategic approach towards connecting parents with the learning priorities of the school. 

Parents are invited to attend weekly assemblies where the fortnightly behaviour focus is 

presented. The principal discusses that the after school ‘walk and talk’ sessions have proven 

to be a popular and positive way for families to connect with the school leadership team. A 

Fathering Group is developed, to promote fathers to be more engaged with the school 

through events such as a paper planes and pizza night, and a games night. Each Friday the 

school hosts a Jellybean Playgroup providing an early connection of families to the school. 

The school details an expectation for parents to be partners in learning and hosts a range of 

workshops to empower parents to support their child’s learning and wellbeing needs.  
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2.2 Key improvement strategies 

Collaboratively refine the EIA to provide further precision to the improvement agenda and 

promote full implementation across the school.  

Collaboratively develop a succinct document that identifies the school’s approach to 

teaching and learning.  

Develop and implement a school-wide approach to managing student behaviour to ensure 

consistent and predictable learning environments catering for the needs of all learners.  

Investigate and implement a whole-school approach to phonics. 

Build capability of staff and enhance collective ownership to implement reasonable 

adjustments to support all students to be successful in their learning.  

 


